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Aims of this policy 

• Ensure parents, staff and children understand how Marking and Feedback is used to impact learning at Bowlish. 

• Ensure staff have a consistent approach to Marking and Feedback, which supports children’s metacognition 
development and progress in learning as they move through the school. 

• Encourage children to be owners of their learning. 

Glossary of Terms 

Marking - is the process of a teacher making marks on work to correct and give feedback. 
Feedback – information, challenge and questions posed to a child regarding their work to help them understand how 
well they have achieved and/or how to move forward to the next stage of their learning. 
Review – look at work to have knowledge of what has been produced and a child’s attainment/progress. 
AFL (Assessment for Learning) – A teacher uses what they know about a child’s learning to plan future teaching. 
AOL (Assessment of Learning) – A teacher uses a point in time to judge a child’s attainment. 
Metacognition - often described as "thinking about thinking," is the awareness and understanding of one's own 
thought processes, enabling learners to plan, monitor, and evaluate their learning effectively. 
Growth Mindset – A growth mindset is the belief that ability can be developed through dedication, effort and learning. 
It’s a perspective that embraces challenges, learns from feedback and persists in the fact of setbacks.  

Introduction & Rationale 

The balance between Workload and impact 
We believe that teacher time is precious and how they allocate their time in the day directly impacts learning; 
therefore, ‘marking’ children’s work will only be carried out if it will directly impact learning. Teacher time is not to be 
spent marking for the benefit of parents or other professionals. Our philosophy of teacher time is based on 
‘Opportunity cost’, which is the value of what teachers could be doing instead and the value of that. At Bowlish we 
focus on Feedback over Marking. 
 
Teachers have multiple ways of understanding how well a child has achieved both in the short time of a lesson and 
longer term. Some of these strategies include: 

• Questioning and discussion 

• Testing 

• Reviewing work 

• Observing 



 
Teachers will always ‘review’ work; this does not mean they need to leave unnecessary evidence that they have done 
so. Teachers are trusted with their professional judgement, integrity, and ability to gather necessary information from 
children’s outcomes to maximise each child’s progress. This process focusses on providing information to the teacher 
to plan their next lesson and feedback to the child that moves learning forward, which can be effectively done in various 
ways. To respond to learner needs, teachers use regular, specific improvement points at the right time. 
 
Considering the age of our learners, to be certain the feedback has had an impact on learning, learner confidence and 
learning skills, the timing and means of the feedback is important. Their ability to read feedback and to remember 
work that was completed previously is still developing.  
 
The Education Endowment Foundation explain that ‘Feedback is information given to the learner about the learner’s 
performance relative to learning goals or outcomes. It should aim to (and be capable of producing) improvement in students’ 
learning. Feedback redirects or refocuses the learner’s actions to achieve a goal, by aligning effort and activity with an 
outcome. It can be about the output or outcome of the task the process of the task the student’s management of their 
learning or self-regulation, or about them as individuals (which tends to be the least effective). This feedback can be verbal 
or written, or can be given through tests or via digital technology. It can come from a teacher or someone taking a teaching 
role, or from peers.’ 

 

 
Source: EEF 

 
Links to the Education Endowment Foundation Research: 
Teacher Feedback To Improve Pupil Learning 
Teaching Learning Toolkit - Feedback 

How we motivate: The place of praise and promoting a Growth Mindset 

Language teachers use 
We avoid low level phrases that are ‘person praise’ can suggest that success is due to fixed traits and can undermine 
learner resilience. Phrases such as, “You’re so clever” or general phrases like “Good work”. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
•https:/d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1743262348
•%09https:/educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback


 
Specific skill or knowledge praise give learners understanding of what they have achieved and are factual. These are 
mid-level comments such as “You’re a good drawer” or “You know all your number bonds”. 
 
We strive to use high-level comments, which tell a child why we think they succeeded, how and promote a growth 
mindset. Phrases that as highlight children’s resourcefulness and use of strategies, such as, “You thought of using the 
sticks in a bundle rather than individually, that was creative”, “You independently chose to add an adjective to that 
sentence after you’d read it, which made your sentence much more interesting”, “You persevered with this task and 
didn’t give up, you should be very proud of your effort”. 
 
With high-level comments we emphasise their perseverance and the fun around achieving in the end and focus on 
process praise. 
 

 
Source: The Mindset Kit 

 
 

 
 
 

https://www.mindsetkit.org/topics/praise-process-not-person/dos-donts-of-praise


The Bowlish Feedback ‘Cycle’ 

  

Consistency 

For consistency, presentation and to promote children’s ability to organize work well, all written work must contain: 

• Date 

• Green pen for adult comments 

• Purple pen for child comments 
 
Consistency is monitored by SLT. Teachers will always review work, but they don’t have to leave evidence on that 
work that they have done so. They are trusted with their professional integrity to elicit the information they and the 
child needs to feedback and feedforward. Teachers are expected to know where children are in their learning journey 
and what the specific next steps are. The process and outcomes should inform planning. 

Marking and Feedback at Bowlish 

We believe effective feedback needs to be timely. 

 
Marking and Feedback Strategies we use 

• Live Marking and Feedback 

• Feedforward 

• Whole class Marking and Feedback 

• Peer-marking and Self-marking (Purple Power) 

• Codes 

• Traffic Light 
 
‘Live’ marking and feedback 

Specific feedback  
on product, progress 
and process. 

Respond to feedback. 

Use effective strategies to 
elicit evidence. 

 



Live marking and feedback is usually verbal and is a technique where feedback is provided to the learner while they 
are still actively working on a task. It involves the adult providing verbal feedback and, sometimes, annotating work 
during the lesson to address misconceptions and guide improvement, often within the same lesson. 
 
Whole Class Marking and Feedback  
Whole class marking and feedback is a strategy where the teacher has looked at all students’ work, identifies common 
themes and areas for improvement and provides feedback to the entire class rather than individual written comments 
on each students’ work. This process promotes the whole class learning journey and a communicative rationale for 
what is about to be taught. The process is also used to promote a team approach to learning; ‘we all get there together’. 
Whole Class Marking  
 
Bowlish Whole Class Marking and Feedback Template 

 
 
 
 
 
 

 
 
 
 
 
 

 
 
 

 

re-teaching 

 
 
 

 

 
 
 
 
 

ready to move on 

  

 
Feedforward 
To promote motivation and metacognition, children need to know their next steps in learning. Teachers regularly 
‘feedforward’ and discuss/share with children what their next steps in learning are (targets/goals) to continue to 
move forward. 
 
Purple Power – Peer and Self 
We engage our learners by striving to activate them as resources for each other and as owners of their own learning. 
Giving them the power of the purple pen, children demonstrate: 

• their understanding of the specific steps they needed to achieve that lesson. 

• their deeper level of understanding of the learning task. 

• if they can reflect. 

• if they can give feedback to others which shows a deeper level of understanding. 

• over-learning, as they go over the process and outcome again for themselves (repeating the process for 
purpose). 

 
Codes 
We don’t use many codes on work but acknowledge that sometimes information needs to be shared. In addition to 
the 3 consistent items all work will have, teacher may use the following at their discretion to meet learner needs: 
 

Whole Class Feedback 
Planning for progress 

https://my.chartered.college/wp-content/uploads/2019/05/Whole-class_Sherrington.pdf


Information for the Teacher Information for Teacher & child Information for the child 

I = Independent 
S = Supported 

LS = A little bit of support 
GW = Group work 
1:1 = one-to-one 

WALT = Learning Objective 
 

☺ = well done 
. = incorrect 

/ =  
// =  

= super 
= check 

 
Traffic Light 
To give quick, visual feedback to the teacher on how a child feels or how challenging they found a task, children are 
asked to colour a small circle on their work to show the below. This process also promotes self-reflection. 

 

 
 
 


